SCHOOL OF RECORD: University of Montana

COURSE SYLLABUS for students participating in domestic and international experiential
education programs accredited through the Gap Year Association (GYA)

CTE 292: Introduction to Ethical Volunteering

CREDITS: 3 semester credits

Students who plan to use this course to fulfill specific requirements should discuss transfer options and
obtain written approval from an admissions counselor or study abroad advisor at their prospective or current
college/university PRIOR to enrolling in the course. If transferring to a quarter-system school, 1 semester
credit will typically transfer as 1.5 quarter credits, meaning that a 3-credit semester course would transfer as
4.5 quarter credits.

PREREQUISITES:
There are NO prerequisites for this course.

CONTACT HOURS:
A minimum of 45 contact hours will be facilitated through your program. These hours include a combination
of activities such as:
e Time with local/host community members learning about local customs, traditions, and community
initiatives;
e Research projects involving interviews with local contacts;
e Excursions and/or field trips to local sites;
e Cultural immersion through participation in local cultural events, ceremonies, festivals,
holidays/celebrations, etc.; AND/OR
o Experiential learning through professional opportunities such as local micro-internships, service-
learning, and other field experience.

METHOD OF INSTRUCTION:
This course is a field-based self-study. The course instructor will correspond with the student and provide
written feedback on course assignments via email and other remote communication as needed.

INSTRUCTOR:
Once enrolled, you will be assigned one of the following Instructors of Record (typically 2+ weeks prior to
the beginning of your program):

e Britt Basel, M.S.: britt@gapyearassociation.org GYA administration:
(406) 201-5389
e Mel Buzzard, M.S.: mel@gapyearassociation.org info@gapyearassociation.org

e Dianna Hahn, M.A.: dianna@gapyearassociation.org
e Emma Morehouse, M.Ed.: emma@gapyearassociation.org

e Alexander Papouchis, M.S.: alexander@gapyearassociation.org

COURSE DESCRIPTION:

This course is designed as an independent study of ethical approaches to volunteering for students
participating in volunteer/service-learning work during study-away opportunities. In this course, students will
be introduced to an ethical framework for dissecting service-learning models and reflecting on their

own volunteer experiences. Students will explore the history of exploitative volunteer practices while
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examining power dynamics, vulnerable populations, and foundational principles of developing reciprocal
community partnerships, which they will apply as they engage in community-based service-learning
activities.

COURSE EXPECTATIONS:

e Environment of Respect: This course asks students to think critically about the role that different
leadership styles may play in different situations, and may have implications for communication that
emerges in diverse ways around concepts of power, gender, race, socioeconomic status, physical
and cognitive ability, sexuality, and other forms of diversity. You are encouraged to ask difficult
questions and engage in discussion and critical reflection. Please be respectful of others, listen, and
try to understand differences.

e Experiential Learning: In this course, learning is an experiential process in which you will have the
opportunity to reflect on your experiences throughout the semester. The richness of the course will
depend on the questions, insights, and active reflections that you bring to your coursework.

e Personal Responsibility: You are expected to engage fully in the coursework and take action if
you need help. Please communicate any concerns about assignments, deadlines, or course
activities to your Instructor of Record.

e Academic Integrity: Please adhere to university policies. Take special note of policies regarding
plagiarism and course withdrawal. Each student is expected to prepare their own assignments, and
any assignments submitted should be the sole work of the student. Academic dishonesty, including
cheating, plagiarism, or knowingly furnishing false information, will not be tolerated. You may review
the University of Montana’s Student Code of Conduct for a comprehensive overview of policies
promoting honesty, integrity, accountability, rights, and responsibilities associated with constructive
citizenship in UM’s academic community.

LEARNING OBJECTIVES:
Upon completion of this course, student will be able to:
e Use the tools outlined in GYA’s Fair Trade Learning Guide for Students in order assess the
ethical integrity of volunteer- and community-based learning opportunities.
e Demonstrate an understanding of ethical pitfalls and histories of exploitation in volunteer- and
community-based learning opportunities.
e Demonstrate an understanding of reciprocity and mutually agreed-upon goals between the
student/volunteer and the community-based organization/project.
e Identify vulnerable populations and demonstrate an understanding of the rights of the most
vulnerable.
e Demonstrate an understanding of the Community-Based “Theory of Change” as applied to the
student’s participation in one or more volunteer/community-based learning projects.
e Practice ethical approaches to photography and storytelling.
e Assess environmental impacts of their own travel and participation in programming.
e Assess financial impacts of their own tuition or volunteer fees, and the implications of intentional
sourcing for local goods and services.

ASSIGNMENTS

REQUIRED HOURS: You must complete at least 45 contact hours as described above. The Gap Year
Association will provide verification of hours.

REFLECTIVE JOURNAL: The journal requirement is an important component of your grade for this course.
It will count for 30% of your final grade. Elements that make a strong journal include self-reflection and
evidence of critical thinking. Journals should be handwritten and legible, as handwritten reflections tend to
be deeper and more insightful than those maintained digitally. Additionally, many programs have limitations
to device usage in different locations; as such, a typed version may not be an option.

Students are encouraged to journal regularly throughout their program experience. The journal
assignment will be graded on the following five components:
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1. PRE-PROGRAM REFLECTION: Answer the following questions prior to the start of your

experience:

a. What are your primary hopes for your experience? What do you hope to gain/learn,
both formally and informally?

b. What are the sources of your expectations? Are your hopes/expectations your own,
or someone else’s?

c. What are you most nervous about? What are some specific actions you can take to
address challenges and cope with potentially uncomfortable situations?

d. What kind of support do you think you'll need in order to thrive during your

experience?

2. EARLY PROGRAM REFLECTION: Answer the following questions within the first 1-3 days
of your experience:

a.
b.
c.

d.
e.

What is similar to and/or different from your home culture/environment?
What is unique about this place/location/community?

How is your day-to-day experience and learning in your host
community/environment challenging or validating your perspectives and
worldviews?

How is this experience different from what you expected?

What personal challenges are you experiencing?

3. MID-PROGRAM REFLECTION: Answer the following questions approximately halfway
through your experience:

a.

b.
c.

d.
e.

How has your experience so far either reinforced or challenged your previous
assumptions about what the experience would be like?

How are you personally developing or changing within your group/cohort?
What lessons can you take away from the experience you’re having with your
cohort?

What has most inspired you during your program so far? Why?

How do you think this experience will affect decisions you make in the future?

4. END-OF-PROGRAM REFLECTION: Answer the following questions near the end (within
the last few days) of your experience:

a.

Review the student outcomes for this course and speak directly about your inquiry
and learning related to the course themes. How did your experience help you learn
about the course topic?

In what ways have you changed from the beginning of the trip until now? In what
ways did your ideas about life shift as a result of the program?

What was most challenging to you during your program? Did you overcome it? If
you did, how? And what did you learn? If you didn’t, how did you try to overcome it
and what did you learn?

If you could go back in time and give advice to the person you were on the first day
of the trip, what would it be?

**If you are enrolled in multiple courses, you may maintain one journal for all courses. For multiple
courses, you will need to complete the four reflections above ONCE. In addition, you will need to
complete the following reflection questions for EVERY course you are enrolled in:

1. COURSE-SPECIFIC REFLECTION: Review the Gap Year Association’s Fair Trade
Learning Guide for Students. Then answer the following questions as you complete your

additional chosen reading:

a.

Review the student learning objectives for this course and speak directly about
your inquiry and learning related to each of the course themes. How did your
experience help you accomplish each learning objective?

Reflect on how you will use what you learned in this course in your future personal,
professional, and/or academic endeavors.

Which major themes from your reading can you apply to your program experience,
and how have these themes influenced how you perceive your experiences?
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The following JOURNAL GRADING RUBRIC describes the criteria your instructor will consider
when evaluating your reflective journal assignment:

Excellent (90-100)

Proficient (80-89)

Fair (70-79)

Inadequate (69-)

Depth of self-
reflection (20%)

Clear and focused
description of insights
about oneself, including
feelings and questions
raised by experience(s);
questioning/examining of
personal assumptions,
habits, and values; and
plans for further
action/reflection for specific
purposes such as
developing skills, improving
self-understanding, or
refining belief systems.

Clear but general
description of oneself,
including a limited
description of response to
certain experience(s);
acknowledgement of
personal assumptions,
habits, or values; and
generalized ideas for how
the reflection will direct
future actions or beliefs.

Vague description of
oneself, including
vague/general response to
certain experience(s);
limited description of
general opinions or
behaviors with minimal
reflection on underlying
assumptions, habits, or
values. No indication of
how the reflection will
inform future goals/action.

Little or no reflection; no
indication of intentional
self-examination.

Depth of reflection on
host community/
environment (20%)

Clear and focused
description of the host
environment/culture,
including astute
observations of the
community’s underlying
values, expectations, and
history; how aspects of the
community affect one’s
experience(s), and vice-
versa; and how these
reflections will direct future
interactions.

Clear but general
description of the host
environment/culture,
including general
observations of a
community’s values and
expectations; how the host
environment/culture affects
individual experience; and
vice-versa.

Vague description of the
host environment/culture,
including a superficial
understanding of a
community’s expectations
and how the host
environment/culture affects
individual experience. No
indication of how the
reflection will inform future
goals/action.

Little or no reflection; no
indication of intentional
consideration of the host
environment.

Depth of reflection on
group dynamics
(20%)

Clear and focused
description of the cohort
experience, including
astute observations of the
group’s lived experience;
questioning/examining of
group assumptions, habits,
and values, and plans for
further action/reflection for
the purpose of developing
intentional group
relationships.

Clear but general
description of the cohort
experience, including
general observations of the
group’s lived experiences;
acknowledgement of group
assumptions, habits, and
values; and generalized
ideas for how the reflection
will direct future action.

Vague description of the
cohort experience,
including superficial
observations of the group’s
lived experiences and
minimal reflection on
underlying assumptions,
habits, and values. No
indication of how the
reflection will inform future
goals/action.

Little or no reflection; no
indication of intentional
examination of group
dynamics.

Depth of connection
to course themes
(20%)

Fully comprehends and
offers insight into how
specific course concepts
apply to the lived program
experience. Reading has
clearly been completed
concurrently with the
program experience and
concepts build off of one
another as they are
logically applied to
reflections.

Understands broad course
concepts and applies
general course themes to
reflections. Reading has
clearly been completed
concurrently with the
program experience.

Broad course concepts are
referenced, but there is
little evidence of integration
into intentional reflections.
Reading may have been
completed following the
course experience.

Little or no integration of
course themes; no
evidence that required
reading has been done.

Overall quality &
consistency (20%)

Writing is clear, concise,
and well-organized with
excellent
sentence/paragraph
construction. Reflections
have clearly been written
authentically at the
assigned times.

Writing is mostly clear,
concise, and logically
ordered with good
sentence/paragraph
construction. Reflections
have clearly been written
authentically at the
assigned times.

Writing is disorganized and
unclear at times.
Sentences may be
incomplete and thoughts
are not always logically
sequenced.

Writing is disorganized and
unclear. Thoughts ramble
and make little sense.




REQUIRED READING: You must read at least ONE book from the Recommended Reading list and
demonstrate knowledge learned and/or perspectives expressed (with MLA or APA citations) in your
FINAL REPORT.

5% A note on critical thinking

Keep in mind that the reading list for this course includes books by various authors with differing
identities, perspectives, and experiences. These are not meant to be authoritative textbooks, but
rather opportunities for you to engage with particular perspectives on a given topic. Students are
expected to read and interpret these texts through a critical lens, which involves analyzing a text’s
content, context, and underlying assumptions, rather than simply accepting the author’s writing as
fact or singular authority on a subject. Here are some guidelines for critical reading:

e Understand context: Consider the historical, cultural, and social context in which the text was
written, and how these factors may have influenced the author’s perspective.

e [dentify assumptions: What assumptions (statements not supported by evidence/reasoning)
does the author make when presenting their point of view, and what are some alternative
viewpoints that challenge those assumptions?

e Examine the author’s purpose: What are the author’s goals in writing the text? Are they trying to
inform, persuade, entertain, advocate, etc.? Are they trying to appeal to a particular audience?

e Examine evidence: Evaluate the quality of data, examples, anecdotes, etc. that the author uses
as evidence to support the points they are trying to make. Does the author use language that
appeals to the emotions, logic, or values of their audience?

e Connect to broader conversations: How does the content of the text fit into larger conversations
happening in the world? Which groups of people are primarily affected by the topics/issues
explored in the text, and what are their perspectives? How does the author’s experience and
perspective compare to those of other stakeholders?

In addition to texts, we encourage students to apply these guidelines for critical thinking to their own
observations, as well as information supplied by their gap year program. Students who cultivate a
critical thinking skillset will be better able to navigate challenges, make informed choices, and
contribute to meaningful progress in the world with creativity and an open mind.

A FINAL REPORT of insights gained from your study-away experience is required in order to complete the
course. Our expectation is that the paper you submit will reflect college-level writing. Your report
should be 8-10 pages in length. Reports must be typed (double-spaced) with a cover page that includes
your name, the academic term (e.g. Fall 2024), the name of the program you attended, and the course
number.

FINAL PROJECT ASSESSMENT: Submit a reflective paper that documents your volunteer
experience during your program. Drawing upon the GYA Fair Trade Learning Guide for
Students, your personal experience, and your chosen reading, write a paper that critically
analyzes your volunteer experience, including a review of ethical strengths, challenges, and
areas for improvement.

Consider the following as write your analysis:

e Reflect on your initial perceptions of volunteer work and how they have evolved over the
course of the semester.

e Describe dynamics of power and privilege you perceived between your program leaders, the
host community, the students/volunteers, and any others from the community/program
impacted by or involved in the volunteer project and service-learning relationship.

e Using the questions outlined in GYA’s Fair Trade Learning Guide for Students, explain the
aspects of your volunteer project that you believe supported reciprocity and mutual goal-
setting between the visiting program/students and the community involved.

e Continuing to reflect on mutual goal-setting, explain where leadership and direction for the
project came from. Was there clear leadership from within the community? Who seemed to
be directing the primary work, strategy, and goals for the project?
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e Reflect on the specific service you provided during your volunteer project. Did the service
remain within your skillset and provide a measurable benefit to the community involved?

e Discuss the language and imagery used to promote the program/volunteer project and how
the project was communicated to students—using Section 5 of GYA’s Fair Trade Learning

Guide for Students as a guide, discuss the ethical implications of your program’s

communication/storytelling choices.
e Discuss the major environmental, financial, social, and/or other impacts of your participation

in your program/volunteer experience.

e Discuss any challenges you encountered as a volunteer during your program experience.

e Discuss the major successes you perceived during/after your volunteer experience.

e Reflect on the overall impact your program had on a particular community, as well as the
community’s impact on you, the learner.

The following PAPER GRADING RUBRIC describes the criteria your instructor will consider when
evaluating your final paper assignment:

Excellent (90-100)

Proficient (80-89)

Fair (70-79)

Inadequate (69-)

Explanation &
analysis of course
themes (25%)

Demonstrates a solid
understanding of the major
course themes, using
readings and experience to
define and analyze
concepts.

Concepts are defined and
evaluated, but little support
is offered from readings
and experience to analyze
themes.

Concepts are cited, but not
always clearly defined.
Minimal analysis and
evidence provided.

Paper mentions the course
reading, but there is little
demonstration of how the
paper relates to the course.

Self-reflection and
assessment
according to course
themes (25%)

Critically reviews prior
knowledge, questions
assumptions, and
articulates new
perspectives as a result of
experience. Demonstrates
superior connection
between experience and
course content. Provides
evidence of applying
theories/other course
material in the field.

Actively considers prior
knowledge and articulates
new understanding of
knowledge as a result of
experience. Personal
experience described
throughout the paper is
thematically appropriate
and contextualized within
the course themes.

Cites prior knowledge
without an attempt to
evaluate new perspectives.
Demonstrates
understanding of course
themes but does not relate
to other experiences or
personal reaction.

Superficial review of
experience with little
conscious/deliberate
thought or reference to
knowledge development.
Both experiences and
course themes are
described without an
attempt to
understand/connect them.

Integration of
evidence from
required reading and
personal experience
(25%)

Each logical point is
supported by one or more
examples from required
reading, journal entries,
and other citations of
personal experience.
Evidence is compelling and
strongly advances the
paper’s main points.

Logical points are
supported with examples,
though there may be an
imbalance between
evidence from readings
and personal
experience/journals.
Evidence logically
advances the paper’s main
points.

Evidence is provided to
support main points, but
may remain superficial and
weakly advance the
paper’s main points.

Minimal evidence is
included. Citations do not
clearly support the paper's
main points.

Clarity & organization
of ideas (15%)

Clear organization with a
natural flow. Includes an
introduction, transition
sentences to connect
major ideas, and a clear
conclusion.

Clear organization with
introduction, transitions,
and conclusion, but writing
is not always fluid.

Organization is unclear or
missing necessary
component parts. Ideas are
not logically sequenced, or
are difficult to follow.

Little discernible
organization. Ideas are
illogical and lacking a clear
purpose.

Grammar &
punctuation (10%)

Few or no grammar or
spelling errors. Minimal
passive voice. Ideas and
evidence are correctly cited
using MLA or APA
guidelines.

Some grammar or spelling
errors. |deas and evidence
are correctly cited.

Significant grammar or
spelling errors (but not
both). Ideas and evidence
are correctly cited.

Significant grammar and
spelling errors. Ideas and
evidence are not correctly
cited, or not cited at all.
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s’ A note on Generative Al as a research tool:

e Well-written papers will cite evidence from various sources, and the strongest/most compelling
evidence will come in the form of primary sources. While generative Al tools such as ChatGPT
may be helpful to brainstorm ideas and find other sources of evidence, students should not rely
on generative Al as a source in and of itself, as it is not a primary source of information, nor is it
reliable in its accuracy.

e The use of generative Al is highly discouraged for this course, since the nature of the course
assignments asks students to think critically about their personal experience and observations;
however, students may choose to utilize generative Al tools in order to brainstorm ideas and/or
supplement research for their report. In order to uphold scholarly standards, students are
required to cite any Al-generated material that contributes to their work, including in-text
citations, quotations, and references, according to current APA or MLA guidelines for citing
generative Al. The generation of content through Al without appropriate attribution constitutes
academic misconduct.

e If an instructor suspects inappropriate use of generative Al tools based on comparisons with a
student’s other writing and/or flagging by Al detection tools, the instructor may request a rewrite
and/or further conversations with the student.

v The Writing Center at University of Montana

Once you are enrolled in the course and receive a student ID number from UM, you are eligible to
use the services at UM’s Writing & Public Speaking Center, which offers online appointments.
Students are highly encouraged to take advantage of this service as they draft their final papers:
UM’s Writing Consultants can offer valuable guidance and advice around organizing a topic, proper
use of evidence and citations, developing effective arguments, and much more. Making an
appointment with a Writing Consultant can often make the writing process more efficient, reducing
the time you spend on your assignment while helping you develop a higher quality product.

DEADLINES & SUBMISSIONS

Students are expected to submit coursework to their Instructor of Record within thirty days of the completion
of their program. Following their initial submissions, students will be expected to respond to questions and
feedback from their instructors until final grades are given.

SUBMITTING ASSIGNMENTS

Submit the following two assignments to your instructor by the deadline listed above:

1.

Reflective Journal Entries: Once complete, please capture legible images/scans of ONLY THE
FIVE GRADED COMPONENTS of your handwritten journal and submit as ONE COMPLETE
document via email/shared drive to your instructor. Instructors reserve the right to refuse your
journal submission if it is not legible. Some tips for quality submission when photographing or
scanning your journal:

Ensure adequate light

Use equal camera height/distance if taking photos of journal

Turn OFF the flash

Pay attention to shadows and reflections

Ensure the entire page is captured and sections are not cut off (even margins)!

O O O O

o

2. Final Report: Please email or share your final report with your Instructor of Record

COURSE EVALUATION
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Daily Journal (30% of total course grade).

Final Paper (70% of total course grade)

Required Readings: This is a requirement for successful completion of this class and 10% of your
paper grade depends on your referencing examples and insights gained through your reading.
Citations in proper APA or MLA format are required.

Required Hours: The Gap Year Association will provide verification of your contact hours. You will
automatically meet the required hours upon completion of your program.

Grading: This course is graded with letter grades A - F. Letter grades will be assigned according to
overall evaluation percentages as follows:

A =93-100 B-=80-82.9 D+=67-69.9
A-=90-92.9 C+=77-79.9 D =63-66.9
B+=387-89.9 C=73-76.9 D-=60-62.9
B =83-86.9 C-=70-72.9 F=0-59.9

*Incomplete/missing coursework will result in an assessment of Incomplete (1) on your official transcript.

**Grades may be lowered for late coursework submissions at the instructor’s discretion.

READING LIST

All students enrolled in this course should read GYA’s Fair Trade Learning Guide for Students (10-page
PDF) prior to starting their program. In addition, students must read and cite at least ONE book in the final
paper assignment. The following books have been recommended for this course. If you would like to select
a book that does not appear on this list, the book must first be approved by your Instructor of Record.

Taranath, A. (2019). Beyond Guilt Trips: Mindful Travel in an Unequal World. Between the Lines.

Biddle,
Books.

Every year, hundreds of thousands of young people pack their bags to study or volunteer abroad.
Well-intentioned and curious Westerners—brought up to believe that international travel broadens
our horizons—travel to low-income countries to learn about people and cultures different from their
own. While travel abroad can provide much-needed perspective, it can also be deeply unsettling,
confusing, and discomforting. Travelers can find themselves unsure about how to think or speak
about the differences in race or culture they find, even though these differences might have fueled
their desire to travel in the first place. In Beyond Guilt Trips: Mindful Travel in an Unequal World,
storyteller Anu Taranath begins at home, unpacking our baggage about who we are, where we
come from, and how much we have. She takes us on a journey through engaging personal travel
stories and thought-provoking questions, providing us with tools to grapple with our discomfort and
navigate differences with accountability and connection.

P. (2021). Ours to Explore: Privilege, Power, and the Paradox of Voluntourism. Potomac

The flaws of voluntourism have included xenophobia, racism, paternalism, and a “West knows best”
mentality. From exploitative orphanages that keep children in squalid conditions to attract donors to
undertrained medical volunteers practicing their skills on patients in developing regions and to those
looking for an inspiring selfie, Biddle reveals the hidden costs of the voluntourism complex. Along
the way, readers meet inspiring activists and passionate community members, as well as thoughtful
former voluntourists who still work to make a difference—just differently. Ours to Explore offers a
plan for how the service-based travel industry can break the cycle of exploitation and suggests
strategies for travelers who want to improve the places they visit for the long haul.
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Bennett, C., Collins, J., Heckscher, Z., & Papi-Thornton, D. (2018). Learning Service: The Essential

Guide to Volunteering Abroad. Red Press Ltd.
Volunteer travel can help you find your place in the world—and find out what you’re made of. So
why do so many international volunteer programs fail to make an impact? Why do some do more
harm than good? Learning Service offers a powerful new approach that invites volunteers to learn
from host communities before trying to 'help' them. It's also a thoughtful critique of the sinister side
of volunteer travel; a guide for turning good intentions into effective results; and essential advice on
how to make the most of your experience.



